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FEEDBACK AND MARKING POLICY 

 

 Introduction  

  

 We believe that feedback, in both written and verbal form, should form an integral part of the 

teaching and learning process. Effective marking and feedback is regarded as a key part of the 

continuous dialogue between teachers and pupils about how well they are doing.  

  

 Finding out what children know is characterised by prior knowledge question starters, ongoing 

questioning and delving, frequent talk partner/class discussions and mid learning lesson stops 

where individual children’s work is critiqued by all leads to continual information being passed 

from pupils to teachers. It is when we make mistakes that we are given opportunities to receive 

feedback. This can be defined as “feedback flow”.  

  

 At Meadow Farm Primary School we will ensure that all pupils receive feedback in such a way 

that it will:  

 

 lead to improvements in their learning,  

 develop their self-confidence and self-esteem,  

 develop their independence and  

 provide opportunities for self and peer assessment. 

  

 Aims and Objectives 

  

 Effective feedback and marking at Meadow Farm: 

 Is specific, accurate and clear 

 Is delivered closest to the point of action as this is the most effective 

 Evidences in many forms other than written comments alone 

 Allows for an appropriate level of challenge to pupils in lessons, allowing them to make 

good progress 

 Allows pupils dedicated time in lessons to receive/read, reflect and respond to feedback 

 Provides opportunities to give praise and encouragement and to show we value the work 

produced 

 Is reviewed by teachers at the earliest and appropriate opportunity so that it might 

impact on future learning 

 Is written where they are accessible to pupils and according to age/ability. 

 Encourages and supports further effort 

 Re-directs or focuses either the teacher’s or learner’s actions to achieve a goal. 

  

 Implementation of the policy 

  

 Learning Objectives 

 We believe that for our pupils to improve they must know what goals they are aiming for, where 

they are in relation to that goal and exactly what they must do to get there. Pupils also need the 

confidence and motivation to achieve success. This means that feedback must related to the 

focus of learning (learning objective) and be specific enough to explain why it is good and 

therefore meet the learning object (success criteria) 
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 Success Criteria 

 We use success criteria in our lessons to remind children of those aspects of the task on which 

they need to focus. This enables pupils to refer to them as they work. Regular use enables pupils 

to self-evaluate against the criteria, identifying the areas they do well and which they need more 

help. Our success criteria will form the basis of oral and written feedback to pupils. 

  

 Where appropriate we will evaluate progress towards targets and set new targets on our flappy 

target sheet. This will happen at every half term over the year. 

  

 Feedback 

 We will apply the following three conditions to ensure feedback is effective: 

  

 Our goal Pupils will: 

To be clear about what are we aiming for 

(the learning objective and success 

criteria) 

Be given the learning objective at the point 

at which it will affect performance NOT to 

know. 

  

Have co-constructed success criteria for 

the skill in hand, using them to know what 

should or could be included and 

evaluating progress against them. 

  

See more than one example of excellence 

in order to be able to apply the ingredients 

of excellence, without being constrained 

to one version only. 

 

 

To compare how pupils are performing with 

the LO/SC 

Articulate to peers and to the teacher their 

understanding of the task and how it 

relates to the learning objective so far. 

  

Have mid lesson learning stops (mini 

plenary) during which examples are 

analysed under the visualiser for successes 

and “even better ifs” and for magpieing of 

ideas. 

 

To engage in some appropriate action 

which leads to a closure of the gap. 

Be able to follow those up with self or co-

operative improvement to one’s own 

learning/product immediately, making 

review a constant activity. 

 

 

These principles are based on three conditions for effective feedback (Sadler) 
 

  

 Immediate feedback 

 Immediate feedback is most effective, no matter what the age of pupils: 

 Verbal feedback from teaching including mini whiteboards, work in books etc 

 Delivered to small groups or individuals 

 Delivered by teachers or teaching assistants to provide further support/challenge 

 Delivered for immediate action 

 Includes “revealing” answers to pupils to assess progress within the lesson 

 Is used to assess the learning in the lesson and re-direct support where necessary. 

 May include highlighting /annotations according to the marking code. 
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 Therefore, “In the moment” marking should be completed wherever possible. This takes place 

within the lesson to prompt deeper thinking, and swiftly address misconceptions. It takes the form 

of verbal feedback and occurs through effective questioning to clarity of refocus tasks and 

enquiry, mini plenaries and mid-lesson adjustments. It may also be verbal feedback during a 1:1 

learning situation with a pupil or part of a group.  

  

 Review feedback 

 This takes place away from the point of teaching and may involve written comments: 

 May involve written comments/annotations for pupils to read/respond to 

 Provides teachers with opportunities for assessment of understanding 

 Leads to adaptation of future lessons through planning, grouping or adaptation of tasks 

 May lead to next steps (EBIs) being set for pupils’ attention, or immediate action. 

 May be used at the beginning of the next lesson as a means of plugging 

misunderstandings/embedding understanding. 

  

 Peer and self-assessment (Co-operative response) 

 This involves pupils reflecting on their learning and developing the skills and confidence to 

analyse and critique their work. Many pupils find it helpful to work together, agreeing which are 

the best parts, where the improvement is needed and what would make it better.  

  

 • Step one 

• Pupils in pairs read and discuss one of the pieces of work together. The child whose work it 

is has control of the pen and ultimate say of changes made. 

•  Step two 

• Pupils together decide the best bits, which they might disagree about, but reasons are 

given and those bits underlined. These should meet the success criteria. 

•  Step three 

• Pupils talk together about their improvements that could be made and the author makes 

them on their work there and then, writing the improvements in the margin or above the 

word. Where the editing is of a longer length, where pupils choose to re-write sections, 

they will make this explicit with a *1 (or *2 if there is more than one passage.) 

• Pupils initial at the foot of their work to show they have worked together on the task.  

• Teachers put an acknowledgement comment at the end. EG: “Good improvements. 

Especially like the animal simile. I could really sense how starving you were.”  

  

 Pupils will be taught a range of editing symbols to support them to uplevel their writing. Editing 

skills will be taught to pupils as part of the writing process.  

  

 The co-operative improvement process should be used across all subjects. The improvement 

does not need to be underlined or in a different colour, but pupils should label their practical 

learning to make the process explicit. 

  

 There will be times when pupils should not be interrupted in their writing, but when we are skill 

building, constant review is more helpful than waiting until the product is finished and the going 

back to re-write. 

  

 Spellings should be corrected and written out 3x each at the bottom of the page/end of the 

work in KS1 and 5 times in KS2. 

  

 Making invisible feedback visible 

 When we mark, teachers will strike through examples of the learning objective that have been 

achieved within the piece of writing. This forms the basis of their assessment towards how far the 

learning objective has been met in the lesson. Teachers may also choose to annotate any 

evidence of meeting the learning objective in the margin.  
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 General guidance 

 
All teachers and teaching assistants mark in green ink. Any marking undertaken by children is in 

pencil.  

It is assumed that all work is completed independently unless Teachers indicate when support has 

been given with a TS or OA code. 

Use the codes below to indicate where work requires correction. 

Teachers and teaching assistants should make very attempt to ‘mark in the moment’ when they 

are making interactions to support learning or move it on quickly within lessons. 

We use the following signs and symbols in our marking: 

 

  correct work 

 

  incorrect calculation in mathematics 

 

______ an incorrect spelling. Focus on the incorrect spellings of words they should 

know for their age or topic words that are currently on display in the room 

or on word mats.   

P  in the margin indicates incorrect or missing punctuation (e.g. capital 

letters, exclamation marks, question marks, speech marks)  

  

 The role of other adults 

 Support staff will review work with groups of children with whom they have been working. When 

this is the case, they will follow these guidelines. They should initial the work they have supported, 

identify if this work was independent or supported and as appropriate, give feedback verbally or 

through marking.  

  

 All comments should be written in the school handwriting style. It must be easy to read and 

model high standards of presentation, punctuation and grammar. 

  

 Applying this policy for pupils with SEND needs 

 The school is committed to ensuring that all pupils, including those with Special Educational 

Needs and Disabilities (SEND), receive equitable and effective marking and feedback that 

supports progress and celebrates achievement. Feedback will be personalised, accessible, and 

designed to promote confidence and independence. 

 

Teachers will adapt marking and feedback approaches to meet individual needs, in line with 

pupils’ SEND support plans and reasonable adjustments outlined in the Equality Act (2010). 

 

For pupils with dyslexia and other specific learning difficulties, marking will focus on the content 

and understanding demonstrated, rather than penalising errors related to spelling, handwriting, 

or presentation, unless these are part of the specific learning objective. Constructive feedback 

will prioritise clarity, encouragement, and next steps for improvement. Where appropriate, 

alternative feedback methods (e.g. verbal feedback, assistive technology, coloured overlays, or 

visual symbols) will be used to ensure accessibility and understanding. 

 

All staff share responsibility for maintaining high expectations for SEND pupils while recognising 

and supporting their individual learning needs through consistent, inclusive marking and 

feedback practices. 

 

 Monitoring and review  
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 Responsibilities 

 It is the responsibility of the class teacher to ensure this policy is consistently applied, including 

enabling pupils to respond to feedback task.  

  

 Each subject leader has the responsibility for monitoring that the policy is being consistently 

applied in their subject area. Likewise the SENDco has responsibility to ensure this policy is 

appropriately adapted and implemented for pupils with SEN. 

  

 The Assessment leader will liaise with subject leaders and feedback to the Headteacher and 

governors on the implementation of the policy, its consistency across school and the impact it 

has upon progress. 

  

 Senior leaders in school will ensure this policy is monitored and evaluated as part of the quality 

assurance of teaching and learning across school. 

  

 It is the responsibility of our governing body to agree and then monitor the school marking policy.  

They will monitor how the marking policy is being implemented in school as part of their wider 

monitoring and evaluation responsibilities. 

  

 Monitoring and Evaluation systems 

 The application of work scrutiny by senior leaders and subject leaders will allow for leaders to 

monitor consistency across school and judge the impact of the policy on pupil outcomes. Pupil 

interviews will ascertain how this policy supports them in understanding how they can progress in 

their work and improve their learning. 

  

 Lesson observations will allow for the quality of feedback to be quality assured. In the Foundation 

Stage, this will include the scrutiny of observational assessments and content of learning journeys. 

All monitoring activities will be triangulated to make accurate judgements. 

  

Policy prepared by: Samantha Eyre 

  

Date prepared: 07.11.25 

  

Date ratified by the Strategic Committee: 14.11.25 

 

 

Signed:  

(Chair of the Strategic Committee) 

 Mrs M Gaidermann  

  

  

Signed:  

(Head Teacher) 

 Mrs S Eyre  

 

Review date:  September 2028 with an annual staff refresher 
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