EOFlH Y@OFS Progression Chort— Comparison

Children need progressive experiences where ey can compare callechons and begin ko folk
about which group has mare Hhings. Tnihally, the groups need ko be very obviously digperent,
with one. group having o widely digperent number of Hhings. Colleckions should also ogper

cha”enges, such as 'mclucling more small Hx'mgs and fewer large Hlings, to draw altention to

the numerosll’g of the comparison, i.e. the number of Htings, not the size of them.

® collechions for children to sort and compare, which include objecl’s which are

idenhcal, and which include objecfs of cliﬂ:erent kinds or sizes

® ¢ collections with a large number of H'mings, and collections with a small number of

Hwings.

Children need the opporl’unihj bo see that groups could consist of equal numbers of Hfmgs.

Children can check that groups are eclual, bU matching objects on a one-lo one basis.

b ensur‘mg Hwak when provlding SFOUPS tO compare, H’sere are some H"»Ol’ hGVC an CClUO,l

amount

® asking children to convert wo unequal groups inko two thal have the same number, eg
There are 6 opples in one bag and 2 in anclher bog; can we make the bags equol for the two

hung FS hO FSCS?‘




EOFlH YQO,FS Progression Chort— Comparison

Children need opportunilies to apply their understanding by comparing actual numbers and
explaining which is more. For example, a child is shown lwo boxes and lold one has 5 sweels
in and the other has 3 sweeks in. Which box would they pick lo keep and why? Lack for the
reasoning in the response they give, ie. T would pick the 5 box because 5 is more than 3 and
I wank more.” I shown bwo numerals, children can say which is larger by counking or
malching one-fo-one. Children can compare numbers thal are far apart, near fo and next fo

each other. For example, 8isalot blgger than 2 but 3 is onlg a little bik bigger than 2.

® exp[aining unfair sharing - 'This one has more because it has 5 and that one oan has 3’

® compar’mg numbers H‘LG[’ are J:OJ‘ GPOJ‘k near tO, o,ncl nexl tO COCh OHICI'

Children need opporl’unlhes bo see and begin to generalise the ‘one more than/one less than’
relakionship belween sequential numbers. They can apply this understanding by recognising
when the quanhk}j does not malkch the number, ie. ifa p0c|< is labelled as 5 bul conlains oan
L, the children can idenligy thak this is not right. Support children in recognising thal if they
add one, Hweg will gek the next number, or if one is taken away, l’heﬂ will have the previous
number. For example: There are 4 progs on e log, | prog jumps ogp. How many will be legk?
How do you know?

° labell‘mg groups with the correct numeral. Do children spok the error if a group is
mislabelled? For example, ‘The label on the pot says & and we have 5 — whal do we need to
do? A child may say, We need to take one oul because we have one oo mang.'

* ensuring children focus on the numerosily of the group by having items in the collechion of
cli_[:_[:erenk kinds and sizes

* making prediclions about whal the oulcome will be in slories, thymes and songs if one is

added tc, or l_[: one is laken away.




EOF[H YQQFS Progression Chort- Comparison

d children not compar'mg Hme numerosifH of Hw, group and consiclering more in terms of size

¢ children giving a response that does not malch the context when esl’imal’ing a number; eg.

There are 7 cars in a garage and then 2 more 9o in. The child quesses there are 4 cars in

bolal inside.

when o,clding, g'wing as an answer a number that is smaller than the numbers given. Example:

Can a child:

* slale which group of objec[s has more? Can H’leH do this with a large or small visual
difference?

d compare bwo numbers and say which is the larger?

® Preclict how many there will be if you add or lake away one?




